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Purpose

This paper reports on the progress of the revision and consultation for
the Junior Secondary Chinese History subject, and explains the different modes
of implementation of the Chinese History curriculum in schools.

Background

2. The existing curricula of the Chinese History subject and the History
subject at junior secondary level have been implemented for nearly 20 years and
are in need of a review. Recognising such a need, the Curriculum
Development Council approved to set up an Ad Hoc Committee on Revision of
the Curricula of Chinese History and History at Junior Secondary Level (Ad
Hoc Committee) in December 2013 for conducting a comprehensive review of
the existing Chinese History subject curriculum (S1-S3).

3. Since its launch, the consultation on the revision of the junior secondary
Chinese History subject curriculum has been a subject of public concern.
Although the Hong Kong Special Administrative Region Government has
clarified on numerous occasions that the study of Chinese history has been made
compulsory in the curriculum of junior secondary level since 2001 (it has never
been so until then), there are still views in the community about requiring
schools to adopt Chinese History at junior secondary level (i.e. independent-
subject mode) as the only means to reinforce Chinese history education.
Moreover, members of the Legislative Council (LegCo) moved for debate a
motion on “Requiring the Teaching of Chinese History as an Independent
Subject at Junior Secondary Level”, which was passed on 16 November 2016.
The Education Bureau (EDB) attaches great importance to the views of the
public and LegCo members and will seriously consider suggestions of the
LegCo for enhancing the implementation of Chinese history education.



Latest Development on the Revision of Chinese History Subject Curriculum
Findings of a Questionnaire Survey in the First Stage of Consultation

4. The first stage of consultation for the revision of junior secondary
Chinese History subject curriculum, launched on 29 September 2016 and lasting
for a month, focused on the general directions of the curriculum revision,
including the reasons and rationale for the revised curriculum, curriculum aims
and objectives, curriculum structure, time allocation, supporting measures and
its implementation. Upon its conclusion on 31 October 2016, we received a
total of 293 completed questionnaires and 23 written submissions from various
parties. Besides, we met with subject-related organisations and student
group(s) during the consultation period. Their views are summarised as
follows:

. Directions and Aims of Revision Agreed: Teachers surveyed
generally agreed to the principles and directions of revision of the
junior secondary Chinese History subject curriculum. Over 90%
of them agreed that there was a need to review the current
curriculum with the prime objective of enhancing students’
interest in studying Chinese history and equipping students with
an understanding of the development of Chinese history by
“putting equal emphasis on ancient and modern times”. Over
80% of the teachers surveyed agreed with the revised curriculum
aims while over 70% agreed with the revised curriculum
objectives and the arrangement of having ancient history, early
modern history, modern history and contemporary history as the
backbone for the three-year curriculum.

. Division of Historical Periods and Key Learning Points
Agreed: About 70% of the teacher respondents agreed with the
division of Chinese history into nine historical periods. Over
70% of them agreed on the key learning points for most of the
historical periods (with the exception of the Song and Yuan
periods). Moreover, over 90% of them agreed that expected
learning contents should be provided for each topic of the nine
historical periods.

. Divergent Views on Topic Contents: Teachers surveyed held
divergent views on the specific topic contents to be covered by



each historical period. Relatively more teachers were concerned
about the limited coverage on the decline of dynasties and over
concentration of cultural history topics in certain historical periods.
There were also views that learning contents of pre-historic to Xia,
Shang and Zhou periods and early Hong Kong development could
be further streamlined or deleted. Some teacher respondents
were also of the view that the concepts of some topics were too
difficult, and some other teachers proposed the addition or
deletion of different topics.

. Concerns about Over-packing of Contents and Insufficient
Lesson Time: About 70% of the teachers surveyed considered the
annual lesson time of 33 hours proposed under the revised
curriculum insufficient to cover the proposed curriculum contents.
As regards the two topic exemplars on Qin and Han periods as
well as Sui and Tang periods set out in the consultation document,
about 80% of the teacher respondents concurred that the
exemplars were in line with the expected learning contents and
over 70% agreed that the exemplars could illustrate the depth of
topics and help them grasp the depth and focuses of topics. Yet,
about 40% of them disagreed that the proposed learning contents
could be covered within the proposed lesson periods.

5. As concluded from the above points, teachers surveyed generally agreed
on the need to revise the junior secondary Chinese History subject curriculum
and agreed to the proposed curriculum framework. On the basis of the
document for the first stage of consultation, the EDB will continue to revise the
curriculum contents and address stakeholders’ concerns about the curriculum
contents.

Concerns about Different Modes of Implementing the Curriculum and
EDB’s Proposals

Chinese History as an Independent Subject

6. There are views that the recent emergence of increasingly radical
political behaviour and incomprehension of the “one country, two systems”
concept among the young people of Hong Kong stem from their unfamiliarity
with Chinese history. Therefore, compulsory Chinese history education must
be implemented in the form of an independent subject in secondary schools in



Hong Kong. The EDB is aware of the strong public aspiration to make
Chinese History an independent subject at junior secondary level and recognises
the need to provide students with a holistic and systematic Chinese history
education. In this connection, the Secondary Education Curriculum Guide,
which was completed in late 2016, reaffirms Chinese history and Chinese
culture as the essential learning contents of basic education in primary and
secondary schools. The status of Chinese History as an independent subject
will remain unchanged. Schools which have been adopting the independent-
subject mode to promote Chinese history education may continue to do so. For
schools which promote Chinese history education in a mode linking the two
histories or an integrated curriculum mode, they are required to make Chinese
history the backbone of the curriculum and offer an independent and systematic
Chinese history module to provide students with a holistic and systematic
Chinese history education. Such an arrangement is similar to the teaching of
an independent Chinese History subject.

7. Currently, nearly 90% of the secondary schools offer Chinese History as
an independent subject at junior secondary level. Naturally, there will be no
problem for these schools to continue doing so for the promotion of Chinese
history education. Regarding schools which adopt a mode of linking the two
histories (4.1%) or an integrated curriculum mode (6.5%) in teaching Chinese
history, they have to make further revision to map out a curriculum with Chinese
history as the backbone in the light of their whole-school curriculum planning,
their students’ varying learning needs and teachers’ expertise.

8. These secondary schools have accumulated much valuable experience
in their attempts to teach Chinese history at junior secondary level in different
curriculum modes and succeeded in enhancing students’ interest and motivation
to learn. Hence, we propose that these secondary schools should devise
progressively a Chinese history curriculum with Chinese history as the backbone
in accordance with the Secondary Education Curriculum Guide. The teaching
of the curriculum so devised should be similar to that of an independent Chinese
History subject. The Ad Hoc Committee will make recommendations upon
further exploration along this direction.

Insufficient Lesson Time
Q. The Secondary Education Curriculum Guide stipulates that the

minimum lesson hours of Chinese history should not be less than one quarter of
the total curriculum time spent on the Personal, Social and Humanities



Education Key Learning Area, i.e. about 5% of the total curriculum time, or
about an average of two periods per week for each form level. Regardless of
their curriculum modes, schools are required to spend about two periods per
week on average on teaching Chinese history related contents.

10. The EDB is aware of the concerns of teachers about having insufficient
lesson time for teaching the Chinese History subject. Hence, the revised
Chinese History subject curriculum for junior secondary level is designed to
have 50 teaching periods for each school year and a total of 150 teaching periods
in the course of a three-year curriculum, which is in line with the EDB’s lesson
time requirements. To enable teachers to grasp the breadth and depth of the
proposed curriculum, teaching exemplars illustrating the expected learning
contents have been distributed to teachers in the course of consultation. The
proposed curriculum has also been field-tested in tryouts to demonstrate to
teachers that it is possible to complete the teaching of the entire curriculum
within the proposed lesson timeframe. To address teachers’ concerns, the Ad
Hoc Committee will continue to review and revise the coverage of the proposed
curriculum in the light of the views collected through the questionnaire survey.

Specialised Teaching

11. There have been appeals for specialised teaching for Chinese History in
the education sector. As a matter of fact, non-specialised teaching is common
in secondary schools, and this is not unique to the Chinese History subject. In
recruiting teachers, schools may determine the qualifications required in full
consideration of their specific needs and conditions. Upon appointment,
subject-trained and non-subject-trained teachers are assigned to teach Chinese
History according to their professional training and experience. According to
the figures of Chinese history teachers retrieved from EDB’s WebTIMS system
for the 2016/17 school year, about 40% of teachers have a major in History.
About half (49%) of the Chinese History lessons at junior secondary level and
85% of the Chinese History lessons at senior secondary level are taught by
subject-trained teachers. When those with a minor in History are also taken
into account, nearly 60% (58%) of the teachers are subject-trained. About 65%
of the Chinese History lessons at junior secondary level and over 90% (93.5%)
of the Chinese History lessons at senior secondary level are taught by subject-
trained teachers. This shows that schools have arranged teachers with relevant
training to teach Chinese History as far as possible. In fact, quite a number of
non-History-major teachers have prepared their lessons in a professional manner,
gaining the recognition and acclaim of their students.



12, The EDB will continue to strengthen the professional training of
teachers, especially those who are not subject-trained. Training programmes
such as understanding and interpreting the curriculum, learning and teaching
strategies (e.g. e-learning and self-directed learning strategies), knowledge
enrichment and assessment (e.g. study of historical materials) and field visits are
organised for teachers to enrich their professional knowledge of the subject,
know more about effective teaching strategies (a list of professional training
activities held for Chinese History teachers in the past two years is at Annex 1
Chinese version only) and develop school networks to promote professional
exchanges among teachers with a view to enhancing the quality of teaching in
the short, medium and long run. The EDB is exploring with local teacher
training institutions the possibility of providing more training programmes for
Chinese History teachers.

Curriculum Revision — Weighting of Political History, Cultural History and
Hong Kong History

13. It is proposed in the revised curriculum that political evolution,
complemented by cultural characteristics and development history of Hong
Kong, should be the backbone of the curriculum for providing students with a
holistic Chinese history education and enhancing their interests in the subject.
This has paid heed to the views of teachers expressed during the consultation on
the revised curriculum in 2015. Quite a number of teachers surveyed reflected
in the questionnaires that the proportion of lesson time and teaching periods
allocated for political evolution, cultural characteristics and development history
of Hong Kong was inappropriate and called for revision.

14, The Ad Hoc Committee will review the contents and coverage of the
relevant topics. If the lesson time is found to be insufficient, such views will
be accepted and the contents of cultural characteristics and development history
of Hong Kong be streamlined accordingly. The Ad Hoc Committee and its
working group will thoroughly discuss the suggestions made by some teachers
regarding the specific topics of Hong Kong history and present the details in the
consultation document during the second stage of consultation in May 2017.

Way Forward
15. The EDB attaches great importance to Chinese history education. The

Secondary Education Curriculum Guide clearly affirms the importance of
studying Chinese history. It also stresses that all students, regardless of the



types of schools they attend, must be given the opportunity to receive a
systematic Chinese history education.

16. Different sectors have initially reaffirmed the general directions of the
proposed revision and put forward valuable views concerning the curriculum
revision. The EDB will continue to gauge the views of different stakeholders
through channels such as focus group meetings with history scholars, school
heads, frontline teachers and teachers’ professional associations and through
school visits. The Ad Hoc Committee is having a fresh round of discussions to
further fine-tune the curriculum revision, which is underpinned mainly by the
professional principles of integrity and operability of the curriculum. The
second stage of consultation, expected to be conducted from April to May 2017,
will focus on details and implementation of the curriculum.

17, Apart from organising professional training programmes for teachers,
the EDB will continue to develop relevant learning and teaching resources to
support the work of teachers. (Details of the learning and teaching resources
are at Annex 2, Chinese version only).

18. Through channels such as curriculum visits, focused inspection, school-
based support services and quality assurance inspection, the EDB regularly
reviews and advises on the allocation of lesson time and implementation
arrangements, and ascertains the needs of frontline teachers for further
enhancement of learning and teaching of the subject.

Advice Sought
19. Members are invited to note the findings of the consultation and

comment on the suggestions and concerns about various modes of implementing
the curriculum as well as its future development directions.

Education Bureau
January 2017



Annex 1: List of professional training activities held for Chinese History

teachers of the school years 2015-2017 (Chinese version only)
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Annex 2: List of Chinese history learning and teaching resources developed

by Curriculum Development Institute, 2000-2016 (Chinese version only)
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